University Curriculum Committee

Proposal for Course Change

	1.  Is this a Liberal Studies or Diversity Course? 
	Liberal Studies   FORMCHECKBOX 

	       Diversity     FORMCHECKBOX 

	           Both   FORMCHECKBOX 


	
	
	
	
	

	2.  Course change effective beginning of what term and year? 

      (ex. Spring 2008, Summer 2008) See effective dates schedule.
	Fall 2007

	

	3. College
	Education
	4. Academic Unit
	Educational Specialties

	

	5. Current course subject/catalog number
	ESE 454

	

	6. Current catalog title, course description, and units. (Copy and paste from current on-line academic catalog).
     ESE 454 MTHDS SPEC ED: LOW INCIDENCE 3 UNITS

Applications of methods and strategies when teaching students who have low incidence and/or severe disabilities (mental retardation, autism, developmental disabilities, dual diagnosis, and dual sensory impairments).


	

	7. Is course currently cross-listed or co-convened?         yes
	 FORMCHECKBOX 

	        no
	x
	

	                              If yes, list course
	     
	
	

	                              Will this continue?
	     
	

	

	8. Is course an elective?
	 FORMCHECKBOX 

	or required for an academic plan/subplan?
	x
	

	              If required, for what academic plan/subplan?
	BSED with emphasis in severe/profound disabilities; M.Ed. Special Education with emphasis in severe/profound disabilities
	

	              If required, also submit Proposal for New Plan or Plan Change.

	

	9. Will other courses or academic units, be affected by this change?  (Consider prerequisites, degree   

	       requirements, etc.)      yes
	 FORMCHECKBOX 

	no
	x
	

	               If yes, explain in the justification and provide supporting documentation from the affected departments.

	

	10. Does this change affect community college articulation? 
	yes
	 FORMCHECKBOX 

	no
	x
	

	                  If yes, explain how in the justification and provide supporting documentation from the affected institutions.

	

	                  Is the course a Common Course as defined by your Articulation Task Force?  yes
	 FORMCHECKBOX 

	no
	x

	                  If yes, has the change been approved by the Articulation Task Force?  yes
	 FORMCHECKBOX 

	no
	 FORMCHECKBOX 

	

	

	                  If this course has been listed in the Course Equivalency Guide, should that listing 
	

	
	be left as is, 
	 FORMCHECKBOX 

	 
	
	  or be revised? 
	 FORMCHECKBOX 

	

	                  If revised, how should it be revised?
	     


	      FOR SECTION 11 ONLY COMPLETE WHAT IS CHANGING.

	

	11.        a. Proposed course subject /catalog number
	     
	b. Proposed units
	     

	                     c. If subject/catalog number change, is there a course fee attached to the current subject/catalog    
                             number that needs to be moved?  Yes   FORMCHECKBOX 
      No    FORMCHECKBOX 

                             If yes, please attach a Justification Form for Instructional Fees indicating the new course subject/catalog               
                             number change.

	
	

	            d. Proposed to co-convene with
	ESE 554
	Date approved by UGC
	     

	               (Must be approved by UGC prior to bringing to UCC.  Both course syllabi must be presented.)



	            e. Proposed to cross-list with
	     

	               (Please submit a single cross-listed syllabus that will be used for all cross-listed courses.)


	            f. Proposed long course title
	     

	                 (max 100 characters including spaces)

	

	            g. Proposed short course title

	                 (max 30 characters including spaces)
	     

	

	            h. Proposed catalog course description (max. 30 words, excluding requisites)
                         


	            i. Proposed grading option:  Letter grade    FORMCHECKBOX 
      Pass/Fail   FORMCHECKBOX 
     or Both   FORMCHECKBOX 


	                   (If both, the course may only be offered one way for each respective section.)

	

	            j.  May course be repeated for additional units ?           yes    FORMCHECKBOX 
         no   FORMCHECKBOX 


	                j.1. If yes, maximum units allowed?
	     
	

	                j.2. If yes, may course be repeated for additional units in the same term? (ex. BIO 300, PES 100)

	                                 yes
	 FORMCHECKBOX 

	no
	 FORMCHECKBOX 

	

	

	          k.  Please check ONE of the following that most appropriately describes the proposed course change(s):
                Lecture w/0 unit embedded lab   FORMCHECKBOX 

Lecture only  FORMCHECKBOX 

Lab only  FORMCHECKBOX 

Clinical  FORMCHECKBOX 

Research  FORMCHECKBOX 

                      Seminar  FORMCHECKBOX 

Field Studies   FORMCHECKBOX 

Independent Study    FORMCHECKBOX 

 Activity      FORMCHECKBOX 
        

      Supervision   FORMCHECKBOX 
  



	

	            l. Proposed prerequisites (must be completed before)
	     

	

	            m.  Proposed corequisites (must be completed with)
	     

	

	            n.  If course has no requisites, will all sections of the course require: (If course has pre or co requisite, skip to question 12)                                                            

	                                                                                                                           
	Instructor consent
	 FORMCHECKBOX 

	        Department consent
	 FORMCHECKBOX 

	        No consent
	 FORMCHECKBOX 

	

	

	12. Justification for course change.  Please indicate how past assessments of student learning prompted proposed changes.
Generally, there is a small number of students in the severe/profound emphasis areas during any given year (around 5 undergraduates and 15 graduates), and providing opportunities for undergraduates and graduates with opportunities to share will greatly enhance the course. ESE 554 students tend to be graduate students who are already teaching, which means they bring direct classroom and school experiences into the course discussions and assignments. ESE 454 students tend to have little to no experience working in school settings or with children who have severe/profound disabilities. Although both courses will cover the same content, students enrolled in ESE 554 must add a brief review of research and publications as part of the topic-related assignments. The scoring rubrics for these topic-related assignments depict the differences in how the requirements for these assignments differ. Students enrolled in ESE 454 will also not be required to complete a major term paper. However, they will be assigned two additional topic-related assignments (ESE 554 has 8 such assignments, and ESE 454 has 10 such assignments). An essential difference between ESE 554 and ESE 454 is the graduate course requires students to review and share research related to the topic of instructional practices throughout the course and in a term paper.

	13. Approvals

	

	Department Chair/ Unit Head (if appropriate)                                                                                                              Date

	

	Chair of college curriculum committee                                                                                                                        Date

	

	Dean of college                                                                                                                                                             Date

	

	For Committee use only

	

	For University Curriculum Committee                                                                                                                         Date



	

	Action taken:
	
	approved as submitted
	
	approved as modified
	

	

	Note:  Submit original to associate provost’s office.  That office will provide copies to college dean, department chair, and Academic Information Office.
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College of Education

Vision Statement

We develop educational leaders who create tomorrow's opportunities. 

Mission Statement

Our mission is to prepare professionals to serve and lead education and 

human services organizations. 

ESE 454 

Methods of Special Education: Low Incidence/Severe Disabilities
Department of Educational Specialties 
(Semester Year)

General Information

College of Education, Educational Specialties Program

ESE 454. Methods of Special Education: Low Incidence/Severe Disabilities

(Spring and Fall semesters)

3 credit hours

Instructor’s name

Office address

Office hours

Course prerequisites

ESE 380 "Introduction to Special Education" and ESE 434 or an equivalent introduction to exceptionalities course.

Course description

This course is co-convened with ESE 554. The purpose of this course is to provide students with knowledge about specific applications, methods, and strategies for teaching students with low incidence and severe disabilities (e.g., mental retardation, autism, developmental disabilities, traumatic brain injury, sensory impairments, and multiple disabilities). Students will learn specific strategies for teaching communication skills, managing sensory and motor disabilities, providing for health and medical needs, teaching self care, home and community skills, teaching academic skills, developing appropriate student learning supports, and implementing effective inclusion practices.

Student Learning Expectations/Outcomes for this Course 
Arizona State Standards:

Standard 1:  Designs and Plans Instruction.

Standard 2:  Creates and Maintains a Learning Environment

Standard 3:  Implements and Manages Instruction

Standard 8:  Demonstrates current professional knowledge
Standard 9:  In collaboration with other professionals and parents, the special education teacher participates in the design, implementation, and assessment of individualized education programs
Council for Exceptional Children (CEC) Standards for Beginning Teachers:

Standard 4: Instructional Strategies

Standard 5: Learning Environments and Social Interactions

Standard 7: Instructional Planning

Standard 8: Assessment

Standard 10: Collaboration
Course structure/approach

The course format is a combination of textbook reading assignments, online content lessons, activities/assignments, and discussions. This course is offered as an 8-week face to face Saturday course and as an online course consisting of 14 content modules. 

Textbook and required materials

Snell, M. E., & Brown, F. (2000). Instruction of Students with Severe Disabilities (5th Ed.). Upper Saddle River, NJ: Merrill/Prentice Hall Publishing Company.

Downing, J. E. (2002). Including students with severe and multiple disabilities in typical classrooms (2nd edition). Baltimore, MD: Paul Brookes Publishing.

Article readings posted on Cline Library electronics reserve.

Recommended optional materials/references (attach reading list)

None

Other:

· TaskStream Account
Students enrolled in this course will need to have a TaskStream electronic portfolio subscription, and be enrolled in the appropriate TaskStream "Program" which contains your program portfolio.  Please note that all students are eligible for a $10 discount on their TaskStream subscriptions or renewals.  More information about purchasing a TaskStream subscription and enrolling into a TaskStream Program is available in the “Student Resources” section of the portfolio project website: http://portfolio.coe.nau.edu.

NOTE: Students must acquire program self-enrollment codes directly from the Portfolio Project website rather than their instructors as the codes may change each semester.  The self-enrollment code you used last semester may not be valid this semester.

Course outline
	Topic
	Readings in Preparation for Associated Topic
	Major Assignment(s)

	Introduction

         Learning Characteristics of students with LID
	  
	  

	Determining Needs, Developing IEPs  and Programs 

         Assessment

         Evaluation of IEP

         Curricular Components
	Downing: Chapter 3 

Snell & Brown: Chapter 3
	 

	Principles of Inclusive Practices 
	Downing: Chapters 1 & 2
	  

	General Instructional Strategies

         Instructional strategies (task analysis, prompting, etc.)  
	Snell & Brown: Chapter 4
	  

	Evaluation of Learning
	Downing:  Chapter 10

Snell & Brown:  Chapter 5
	  

  

	Peer and Natural Supports 
	Downing: Chapter 8

Snell & Brown: Chapter 10 
	  

	Instructional Strategies for Inclusive Environments (elementary grades)
	Downing: Chapter 5
	  

	Instructional Strategies for Inclusive Environments (middle and high school)
	Downing: Chapter 6 & 7
	

	  
MIDTERM
	  
	 MIDTERM

Inclusion Plan due

	Teaching Academics
	Snell & Brown: Chapter 13
	  

	Teaching Communication Skills  
	Snell & Brown: Chapters 11 & 12
	  

	Teaching Self-Care, Home and Community Skills
	Snell & Brown: Chapters 9 & 14
	  

	Teaching Vocational/Transition skills  
	Snell & Brown: Chapter 15
	  

	Supervision, coordination, collaboration, and consultation
	Downing: Chapter 9
	  

  

	Health Care Procedures 
Addressing physical and motor needs
	Snell & Brown: Chapters 7 & 8
	Final Project due 

	Finals
	  
	


Assessment of Student Learning Outcomes

	Final Project: A Teaching/Program Plan
	100

	Inclusion Plan
	50

	Topic-related assignments (10 @ 15 points each)
	150

	Midterm
	80

	TOTAL POINTS POSSIBLE 
	400


Reading Assignments 

It is important that students thoroughly read and understand the assigned readings from the textbook and assigned article readings. Textbook readings associated with each topic should be completed prior to the class in which that topic will be covered. 
Inclusion Plan 

For this assignment, students will design a program for a student who has a low incidence/severe disability to be full-time in a general education setting. This plan must reflect best practices, be reasonable, and provide sufficient detail. Students should refer to the scoring rubric for this assignment.

Topic-Related Assignments 

There will be assignments related to the topic for the week. These assignments are meant to provide students with opportunities to practice important skills or to extend the knowledge and skills learned in the online lessons or course readings. These module assignments will be scored according to completeness and the extent to which important understandings are reflected in the submitted assignment. Students should refer to the scoring rubric for these assignments.

Assessment Artifacts – Topic-Related Assignments

ASSESSMENT ARTIFACT:  Develop a classroom schedule

Related CEC Standard(s):  #7

Student Instructions:

You will develop a schedule for your (hypothetical) classroom. In this classroom, you have 10 students with a variety of disabilities and needs; however, for this exercise, you will develop a schedule for only 5 of the students. You have 2 instructional aides to work with you. Your job is to do the following:

1. Review the target students' IEPs (see below) for important goals/objectives (for simplicity, let's assume that all of these students are in middle school, even though their IEPs state otherwise)

2. Build into your classroom schedule, the school schedule, related service schedules, and each student's individualized education program

3. Create a plan for addressing each of the student's individual needs during a typical week of instruction (assume no holidays or missed school days)

ASSESSMENT ARTIFACT: Self-analysis of leadership or supervision skills

Related CEC Standard(s): #10
Student instructions:

You will complete three online questionnaires (these are some of the most common questionnaires used in workshops that focus on teamwork). After completing these questionnaires, note your results and submit a write up of what you learned about your style from these instruments and submit that to your instructor.  Post a response on the class discussion board noting any insights you had about the instrument and what you learned about your style of working with others.

ASSESSMENT ARTIFACT:  Written review of assessment procedures

Related CEC Standard(s):  #8: Assessment

Student Instructions:

After completing textbook readings and online content, you will review procedures used to assess children with low incidence disabilities.  You will be asked to respond to questions about the purpose of assessment, IDEA assessment guidelines, and adapting assessment approaches.

Midterm 

There will be one open-book midterm exam. Although the exam is open-book, it is time-limited. Students are encouraged to maintain a binder of important information in order to have ready access to this information. 
Final Project

In place of a final exam, students will prepare a teaching/program plan for a student with a low incidence/severe disability. For this assignment, students will design an activity-based schedule and four different instructional plans for four IEP objectives for a student who has a severe or profound disability. These instructional plans will include a detailed step-by-step "task analysis", specific instructional procedures (including materials and prompting strategies), and data collection system. These instructional plans will be shared with classmates at the end of semester face-to-face meeting. Students should refer to the scoring rubric for this assignment.

Term Paper on Instructional Domain 

Students will complete a term paper on an instructional domain area. This paper will focus on a short review of strategies and programs that are being used to address a specific domain area (vocational/life skills, functional academic skills, daily living skills, etc.) for students with severe disabilities. Students should refer to the detailed directions and scoring rubric provided.
Grading System

Grades are assigned based on successful completion of each of the required activities listed above. For each activity, points will be allocated according to the quality, accuracy, and completeness of the assignment. A separate assignment rubric is provided for each of the assignments above. The midterm and final exam will be scored according to completeness and correctness of answers to each item. In some cases, students may be asked to redo an assignment. Redo of assignments will be considered late. 

Final grades will be assigned based on the total points accumulated during the class. Letter grades are based upon the number of points accrued and will be assigned in the following manner: 

Points needed:

A
368-400
B
336-367
C
300-335
D
260-300
F
less than 260 

COURSE POLICIES

· All students must use their assigned dana accounts. Assignments, notices, and resources will be sent throughout the semester. It is each student's responsibility to regularly check his/her email. 
· If a student is unable to take the midterm exam at the regularly scheduled time, or if the student needs a special accommodation due to a disability, the instructor should be contacted one week in advance of the exam date. Without a reasonable excuse, failure to make arrangements with the instructor will result in a zero for the scheduled exam. 
· Errors in spelling, punctuation, and grammar will lower one's grade on any assignment (exams are exempted from this condition). All assignments should be professionally completed and represent one's best effort. If the written product is unacceptable due to poor writing quality, the student may be asked to redo the assignment and turn the assignment in as late, which will mean a 3 to 5 point deduction for the total points earned on that assignment. 
· Assignments must be turned in on or before the due date to receive full credit. Any assignment may be turned in earlier than assigned. Assignments turned in late will be reduced by 3 to 5 points. Any assignments submitted more than a week late will not receive credit. 
· Assignments submitted as a requirement for another class may not be used to complete a requirement for this class. 
· Students are responsible for staying informed of changes to the tentative schedule. 
· All assignments must be the original work of the student. Plagiarism is a willful act that will not be permitted. Each student is expected to understand the meaning of plagiarism and demonstrate a high level of academic integrity. All assignments will be electronically examined for evidence of plagiarism! REMEMBER, cutting and pasting directly off a website is considered plagiarism! Instances of plagiarism or academic dishonesty will be subject to the policies and procedures contained in the NAU Student Handbook. Any instance of plagiarism may result in an "F" for the course.
· All students are expected to be familiar with NAU policies regarding academic and classroom behavioral expectations, which can be found at: http://jan.ucc.nau.edu/academicadmin/plcystmt.html 
Topic-Related Assignment (15 points each)


General Guidelines for Scoring

	Assignment follows all the directions given; is thorough, complete, organized, and well-written; indicates a strong understanding of the purpose of the assignment and the content. 
	15 points

	Assignment follows all the directions given; is complete overall, addressing all parts of the assignment; is well-written; indicates a reasonable understanding of the purpose of the assignment and the content.
	13 points

	Assignment is generally adequate and addresses the main areas; generally average submission.
	12 points

	Assignment is missing a key part of the assignment; lacks evidence of understanding or is difficult to assess understanding due to assignment not addressing all areas identified in the assignment; generally adequate, but not complete. 
	10 points

	Assignment does not follow all the directions given; is missing several of the key parts of the assignment; lacks evidence of understanding. OR poor organization and writing makes it difficult to assess understanding. 
	9 points

	Most of the assignment fails to meet minimal requirements; writing/organization is inadequate to assess understanding.
	8 points and below


Point Rubric for

Final Project: A Teaching/Program Plan (100 points total)

General Guidelines for Scoring
For this assignment, you are to develop a set of instructional plans for an individual student.  You may revise and use the same teaching plans that you have already developed if you are happy with them; however, you want to make sure that they meet the criteria listed below. This teaching program/plan must also contain the following elements:

· A list of related IEP goals along with two short-term objectives for 2 of the goals. (20 points; refer to the R-GORI IEP rating form on how these goals and objectives will be scored). List all IEP goals that you would include on this student’s IEP, and then choose two of them for which you will write two short-term objectives.

· Four instructional teaching plans for four of the short-term objectives using the template used throughout the course (80 points; refer to scoring rubric for instructional plans)

Please compile the following documents into a folder and bring the folder to the end of semester face to face class meeting (if you will not be attending this class meeting, you must mail the folder prior to the face to face class meeting):

· Case Study information.

· List of IEP Goals that you would include in student’s IEP.

· Select two of the IEP goals and develop two short-term objectives for each goal.

· Four instructional plans for four different goals.

IEP Goals and Short-term Objectives Scoring Rubric

	List of IEP goals link to important learning standards.


	2 points

	For each set of short-term objectives:
	
	

	· Functionality: Stated objectives are functional (student needs to be able to perform the skill in order to participate meaningfully in inclusive settings; the skill is an important building block to other skills; objective is crucial for student to have quality of life)
	2
	2

	· Generality: Stated objectives are a key precursor to other skills; objective is relevant and can be performed in a variety of settings.
	2
	2

	· Instructional context: Stated objectives can be performed in typical routines; objective is easy to understand and can be implemented by a variety of individuals; jargon-free.
	2
	2

	· Measurability: Stated objectives are clearly measurable and related to the objective; includes clearly stated performance indicators.
	3
	3


Instructional Plan Scoring Rubric
For the final project, you are to develop 4 instructional plans. These instructional plans are worth 20 points each, and will be scored based on the following criteria:

	
	Plan 1
	Plan 2
	Plan 3
	Plan 4

	Instructional plan relates to stated goal/objective on student’s IEP.
	2 points
	2 points
	2 points
	2 points

	Appropriate materials and clear instructional procedures, including prompting strategies, fading strategies, etc.  Strong evidence of knowledge of prompting and instructional procedures.
	6 points
	6 points
	6 points
	6 points

	Task analysis/teaching procedure is clear and appropriately broken down to reflect the needs of the student.  Strong evidence of knowledge of task analysis to optimize student learning.
	7 points
	7 points
	7 points
	7 points

	Appropriate and clear description of data collection/graphing procedures and clear decision criteria for assessing student learning and/or changes to instruction; clear strategies for supporting maintenance and generalization of skills.  
	5 points
	5 points
	5 points
	5 points


Only fill in what is changing.  





If information is remaining the same, leave the section blank.
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